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Executive Summary  

“Literacy and numeracy skills are crucial to a person’s ability to develop fully as an individual, to 
live a satisfying and rewarding life and to participate fully in our society. Ensuring that all young 

people acquire these skills is one of the greatest contributions that we can make to achieving 
social justice and equity in our country.”    

Minister for Education & Skills Ruairí Quinn T.D. at the launch of The National Strategy to  
Improve Literacy and Numeracy among Children and Young People 

In the summer of 2011 the Department of Education and Skills published “Literacy and Numeracy for 
Learning and Life 2011-2020”, a national strategy and a key component of the programme for 
Government. Whilst acknowledging in the strategy that young people from disadvantaged 
communities are at greater risk of failing to acquire satisfactory literacy and numeracy skills, recent 
cutbacks in education spending will decrease the amount of resources available to address the 
literacy issue.  
 
Since 2008, Suas has been delivering structured mentoring programmes to underserved 
communities in Dublin, Cork and Galway, engaging volunteers/mentors to provide educational 
support in the form of paired reading, homework clubs, English language tuition and multi-activity 
programmes to over 700 children. Suas is now refocusing its Mentoring Programme to provide one-
to-one support for children (8-14 years old) from designated disadvantaged primary and secondary 
schools to improve their standards of literacy. The programme aims to support delivery of the 
desired national target improvements in literacy levels in disadvantaged schools outlined in the 
national strategy.  

In spring/summer 2012 Suas Mentoring Programme implemented two pilot structured literacy 
interventions.  Using ‘AcceleRead AcceleWrite’, a recognized literacy support programme, and 
engaging community mentors from East Wall, Dublin 1 and corporate mentors from A&L Goodbody, 
the pilots’ objectives were to increase literacy levels of participants in St Joseph’s NS, East Wall, 
Dublin 3 and in St Vincent’s Girls NS, North William Street, Dublin 1. 

Participants’ literacy levels were assessed prior to commencement of the interventions and on 
completion. Feedback from participants, mentors, partner schools and A&L Goodbody was also 
requested to assist in making recommendations on how to improve the effectiveness of the 
interventions.  

On behalf of Suas Educational Development, I would like to thank the participants from St Joseph’s 
NS and St Vincent’s Girls NS, the mentors from East Wall Community and from A&L Goodbody, the 
partner schools, Home School Community Liaison Officers, Nascadh, A&L Goodbody, and Business in 
the Community, for their support and assistance in implementing these interventions.    

Ar Scáth a Chéile a Mhaireann na Daoine ! 

Adelaide Nic Chárthaigh, Mentoring Programme Manager  
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Background  

This report presents the findings of an internal evaluation of the effects of using AcceleRead 
AcceleWrite (Miles, 1994), as structured literacy interventions to increase literacy levels of 
participants in St Joseph’s NS, East Wall, Dublin 3  and in St Vincent’s Girls NS, North William Street, 
Dublin 1. These pilot intensive literacy support programmes are components of the Mentoring 
Programme in Suas Educational Development.  

Most children learn to read and write satisfactorily through high-quality teaching. But what of those 
who don’t? How can they be helped? This report focuses on AcceleRead AcceleWrite; a recognised 
intervention scheme devised to help struggling readers and writers, and is intended to evaluate its 
effectiveness in leading to real and measurable improvements in the literacy skills of children, from 2 
primary schools in inner city Dublin, taking part in the programme.  

Suas Mentoring Programme  

Since 2008, Suas has been delivering structured Mentoring Programmes to underserved 
communities in Dublin, Cork and Galway, engaging 500 volunteers to provide educational support in 
the form of paired reading, homework clubs, English language tuition and multi-activity programmes 
to over 700 children.  Suas is now refocusing its Mentoring Programme to support children (8-14 
years old) from designated disadvantaged primary schools to improve their standard of literacy 
through: 
 

 Delivery of innovative, scientifically proven, structured literacy support interventions 
programmes to  improve participants reading and writing skills 

 Recruiting and training mentors (corporate, community and students) to deliver one-to-one 
tutoring 

 Continuous monitoring and evaluation of the process and progress to date 
 

The Need for Literacy Support Interventions  

Language and literacy are the fundamental foundation to our children’s expression of themselves, 
their ability to communicate and central to building relationships with others. As children grow up, 
literacy becomes the key to unlocking their potential as learners, their doorway to active and 
meaningful contribution to their community and country. Literacy is a fundamental child rights issue 
and without good literacy levels, every dimension of life possibility is curtailed (Youngballymun, 
2011). 
 
Sadly, lack of access to opportunities provided by literacy is a reality for far too many children and 
young people in Ireland. According to the National Assessments of Maths and English reading, one in 
ten has serious difficulty with reading or writing. Every year, thousands of children and young people 
leave school without being able to read. The PISA results show that one in six students in Ireland has 
poor reading skills. One in three pupils living in disadvantaged communities leaves primary school 
with serious literacy difficulties. This is three times the national average (Eivers, 2004). 
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For struggling readers the following have been proven to help:  

1. One-to-one tutoring  
2. An emphasis on phonics  
3. Small group tutorials  
4. Cooperative learning and structured phonics (Slavin, 2011) 

 
Brooks also advocates an emphasis on developing phonological skills in his approach to working with 
pupils who have literacy difficulties but he also recommends building self esteem and reading in 
parallel. He concludes the following in his assessment of a variety of literacy support interventions 
used in UK schools:  
 

 Ordinary teaching (‘no intervention’) does not enable children with literacy difficulties to 
catch up  

 Work on phonological skills for reading should be embedded within a broad approach  

 Schemes for children who struggle with spelling work best when highly structured  

 Children’s comprehension skills can be improved if directly targeted  

 Working on children’s self-esteem and reading in parallel has definite potential  

 ICT approaches only work if they are precisely targeted  

 Large-scale schemes, though expensive, can give good value for money 

 Where reading partners are available and can be given appropriate training and support, 
partnership approaches can be very effective  

 Success with some children with the most severe problems is elusive, and this reinforces the 
need for skilled, intensive, one-to-one intervention for these children 

 Interventions longer than one term do not necessarily produce proportionally greater 
benefits  

 Good impact - sufficient to double the standard rate of progress – can be achieved, and it is 
reasonable to expect it 

 Most of the schemes which incorporated follow-up studies showed that the children 
maintained their gains. (Brooks, 2007 (Third Edition)) 
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AcceleRead AcceleWrite  

AcceleRead AcceleWrite aims to improve reading and writing skills using computer text-to-speech 
software and a set of phonic based, structured sentences. 

Programme Description  

The programme is a structured, cumulative systematic phonics programme which involves the use of 
a computer with speech feedback software. It is multisensory, combining sound, sight and touch. It 
also develops visual and listening memory. There are 8 sets of cards (each of a different colour) with 
12 cards in each set. Sentences of increasing complexity are typed into a computer, which then 
reads back what has been written. The students are encouraged to self-correct and observe letter 
patterns and then generate their own word lists. Consistent feedback is offered at precisely the time 
it is needed, so students analyse and self-correct their spellings in a safe environment. Regular 
revision is built into the programme. Progress is regularly evaluated and measured, with the 
individual’s record sheets being completed after each set of cards. Students have control over their 
learning and are involved in monitoring their own progress. AcceleRead AcceleWrite also encourages 
the development of word processing skills. 

 
Target Group:  
The original research group were pupils identified as experiencing literacy difficulties, aged between 
8 and 13 years 
 

Length of Intervention:  
4 weeks (the manual suggests that a variation might be an initial intervention period of 4 weeks 
followed by a period of consolidation and then a further block of time using the same system).  

Frequency:  
20 minutes a day for 4 weeks (20 sessions of 20 minutes). 
 

Delivered by:  
Teaching Assistant –No training necessary. TAs need to understand the principles of the instruction 
technique in order to maintain fidelity to the intervention. The basic rule is ‘Intervene as much as 
necessary and as little as possible’. The most important elements of the TA’s role include these 
summarised points:  

 Responsibility for carrying out the set procedure, establishing and following the routine 

 Encouraging the pupil to listen to the speech feedback 

 Encouraging discussion of sound patterns currently being worked on 

 Taking a back seat as much as possible, allowing the pupil to make mistakes and using the 
sound feedback to self-correct 

 Using positive phrasing to help the pupil stay in control of their learning 

 Identifying points of difficulty which might need to be addressed through direct teaching 

 Careful Record Keeping 

 Establishing a friendly, working atmosphere 

 Moral Support 

 Giving a high level of praise and encouragement 

 Ensuring the pupil is aware of the progress they are making 

 Giving positive feedback to the pupil’s teacher and parents 
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Groupings:  
1-1 intervention 

 

Monitoring Arrangements: 
The programme has its own record / progress / evaluation sheets including one on which pupils 
record and monitor their own progress through the intervention. It is important that regular, robust 
in-school monitoring including session observations is in place to ensure fidelity to the intervention 
and that pupils are making progress. 

Assessment Method  

Before and after intervention assessment of both ‘hard measures’ e.g. reading and spelling levels 
and ‘soft measures’ e.g. observation, structured interviews with the pupils, analysis of work, attitude 
changes are all encouraged and discussed in the manual. 

The Procedure  

1. The pupil reads the sentence, with help if necessary until they can remember it and say it with the 
card taken away. 

2. The pupil types in the sentence and each word is ‘spoken’ by the computer as the spacebar is 
pressed. The whole sentence is spoken once it has been completed. 

3. The pupil makes any necessary alterations until the sentence is completely correct. 

4. The pupil moves on to the next sentence and repeats the process.  

5. The pupil reads all 4 sentences once they have come to the end of the card and they are asked to 
identify any letter patterns which occur in the 4 sentences. 

6. The pupil types in any words they remember from the sentences with the same spelling pattern. 

7. The process continues until the 20 minutes are up. Then the pupil records their progress on the 
record sheet. 
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Theory behind the Approach  

 

Phonology ( Sounds and Words)  

 

Models describing the development of reading and writing 
suggest that the link between the sounds of clusters of letters 
or a word and what they look like is a major stumbling block 
for some children. This programme uses both the visual and 
auditory.  

 

Mistakes/ Self-Correction  

 

Dealing successfully with an error is a central part of the 
learning process. This is the greatest source of positive 
feedback and one which makes a significant contribution to 
motivation and self-esteem. Research shows that readers who 
don’t know how to self-monitor make very few self-corrections 
and retain very little information from what they read.  

Some self correcting skills readers should use are: monitoring 
their own reading and writing; searching their own work for 
clues in word sequences, meaning and letter sequences; 
discovering new things for themselves; and re-reading/re-
listening to confirm their work 

 

Mediation at the right level  

 

The reader is in control of their own learning. The  
mediator/mentor is not concerned with solving the problem at 
hand but is concerned with how the reader approached solving 
the problem. The key skill is to intervene as much as necessary 
and as little as possible 

 

Using ICT  

 

Using text to speech software makes it possible to create 
system which combines these theoretical considerations with 
established teaching techniques  
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St Joseph’s NS, East Wall, Dublin 3  

Name of 
Provision 

 
Intensive Literacy Support Programme using AcceleRead  AcceleWrite  
St Josephs NS, East Wall Dublin 3 

Aims of the 
Programme 

 
To improve reading and writing skills of participants using AcceleRead AcceleWrite  
(3rd and 4th Class)  

Target Group 
 
11 Pupils from 3rd and 4th class with low reading ability were selected to participate on the 
recommendations of the School Principal. Parental permission was secured.  

Entry Level 

 
All participants started at the beginning of the sentences e.g. the simple CVC level whatever 
their ability. This allowed pupils to learn the new principles of how the programme works and 
familiarise themselves with the keyboard whilst working with familiar phonic information.  

Length of 
Intervention 

 
The programme started on the 20/02/12 and ran until 22/03/12. (19 days in total)  

Frequency 
 
20 minutes a day x 4 days x 5 weeks ( Mon-Thurs)  

Exit Level 

 
Completion of 19 days -along with assessment, monitoring and evaluation of pupil needs. 
Individual pupils progressed at a different rate through the sentence cards. Exit level was 
dependent on the initial phonic level of the pupil and their progress rate. 

Delivered by 

 
11 Mentors recruited from the East Wall Community. Mentors were trained in the principles of 
the instruction technique in order to maintain fidelity to the intervention. (2.5 hours training 
session delivered to the mentors 16/02/12). 

Groupings 
 
1-1 intervention.  

Monitoring 
Arrangements 

 
Every session was monitored by a representative from Suas and included session observations 
to ensure fidelity to the intervention. Daily progress was recorded by both mentor and pupil.  

Assessment 
Method 

 
Before and after the intervention assessment of ‘hard measures’ e.g. reading and spelling were 
undertaken. ‘Both mentors and participants also filled out questionnaires at the end of the 
intervention.   
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Assessment  

11 pupils participated in the programme. 10 were assessed before the programme and again directly 
after the programme. The assessment test used is outlined below.  

Wechsler Individual Achievement Test - II UK  (WIAT - II UK) 

The Word Reading and Spelling subtests of the WIAT-II were used to assess levels of Word Reading 
and Spelling prior to starting the intervention. These subtests were administered again following the 
intervention period to determine whether any changes were evident in the participants reading 
and/or spelling scores.  

Word Reading – This subtest reflects ability to identify words presented in isolation on a word list.  

Spelling – This subtest reflects ability to spell individual words. The words are stated, then read in a 
sentence then stated again.  

Table 1 

Dates of Assessment    

Pre-testing  16 Feb 2012  

Post-testing  29 March 2012  

Table 2 

Sample Gender  Sample Age 

  Pre-test Post-test 

A* male 8y  11m 9y 

B female 9y  6m 9y  7m 

C* male 10y  11m 11y 

D male 10y  4m 10y  5m 

E male 9y  1m 9y  2m 

F female 10y  10m 10y  11m 

G male  11y  3m 11y  4m 

H* male  9y  11m 10y 

I male  10y  2m 10y  3m 

J female 

 

10y  1m 10y  2m 

 

Table 2 outlines various characteristics of the sample participants. * highlights samples who entered 
the next age bracket during the course of the programme. Entering a next age bracket effected their 
post-testing scores. (Table 4 & 5)  
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Table 3 
 

Sample No. of  Days 
Attended ( 19) 

Exit Level Colour Card No. 

A 18 6 Lilac  3 

B 19 5 Pink  6 

C 19 6 Lilac 10  

D 19 6 Lilac 5 

E 19 6 Lilac 7 

F 17 5 Pink  10  

G 18 7 Red  3 

H 19 4 Blue  8 

I 19 7 Red 1 

J 15 6 Lilac  6 

 
Table 3 demonstrates the number of days attended and gives details of the exit levels reached 
by the sample participants. No correlation exists between the exit levels attained by the 
sample participants and their post-testing standard score (See Figure 1 and feedback from 
participants’ questionnaires). 
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Findings from the Assessments  

Standard Scores  

Figures 4 and 5 demonstrate the reading and spelling scores for participants using Standard Scores. 
Standard Scores are used in norm referenced assessment to compare one student's performance on 
a test to the performance of other students her age. 

 

Extremely low  = SS-<70  

Borderline  = SS-70-79  

Low Average  = SS-80-89  

Average   = SS -90-109  

High Average  = SS-110-120. 

Superior  = SS- 120-130  

Very Superior  = SS 130<  
 

Figure 1: St Josephs-Reading Assessment Results (full scale) 
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Figure 2: St Josephs-Reading Assessment Results (magnified) 
 

 
 

    Standard Scores:  9/10 participants increased their reading scores.  
 Participant A increased the most by 11points.  
Participant H score remained the same.  
Average point increase = 4 points (SS) 

 
Qualitative Description:   Participants G & I moved from Borderline => Low Average  
    Participants A, E & J moved from Low Average=> Average  
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 Figure 3: St Josephs-Spelling Assessment Results (full scale) 

 

 

Figure 4: St Josephs-Spelling Assessment Results (magnified) 
 

 
Standard Scores:   6/10 participants increased their spelling points  
    Participant J increased the most by 16 points  
    Participants A, B, F & I remained the same  

Average point increase = 3.3 
   
Qualitative Description:  Participant G moved from Borderline => Low Average  
    Participant J moved from Low Average =>Average  
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Participants Evaluations 
 
On completion of the 19 days (average 18.2 days attendance) the 10 participants were asked to fill a 
questionnaire. 100% of participants said they enjoyed the sessions. The table below outlines the 
aspects of the programme most enjoyed by the participants and what they disliked.  

Table 4  

What I liked What I didn’t like 

Working with computers Other students boasting 

Meeting new people  Other students bragging 

Improving spelling Other students racing 

 

Mentors Evaluations  

Mentors were also asked to complete an online questionnaire at the end of the programme.  
8/11 mentors returned completed questionnaires. The findings include: 
  

 71% found the training very helpful 

 86% were satisfied with the programme as a whole 

 100% have been motivated to volunteer again  

 100% would recommend participating in this programme to a friend 
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Figure 5: How mentors rated the various aspects of the programme  

 

Mentors Testimonials 

“By listening and communicating I came to realise that different approaches were needed with the 
child I was mentoring. I feel that by getting to know his methods of working I was better able to 
assist him.” 

“I improved on my mentoring skills gaining some confidence in myself talking to and encouraging the 
student. The positive attitude of the mentors I found very helpful to the students progress 
throughout the programme.” 

“It was a tough couple of weeks I won't deny that but I could definitely see improvements and the 
reason behind why we were doing what we were doing. I would do it again in a heartbeat and would 
recommend it to anyone interested.” 

“The students I think got a lot out of it. I myself enjoyed doing the programme and feel the students 
enjoyed it also. The programme was challenging but I think the animations and clever wording keeps 
them tuned in.” 
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Testimonial from John Mangan,  
Home, School Community Co-ordinator  
St Joseph’s NS, East Wall, Dublin 3 
 
I, as Home School Community Co-ordinator was contacted by Adelaide Ni Charthaigh of Suas 
offering to run a literacy programme with 3rd and 4th class children in our primary school.  When I 
realised this programme would involve parents and community members helping us in the school I 
saw good opportunities. The recruiting of mentors took a bit of work, advertising, talking, 
persuading, mostly by Adelaide and me.  It was a big favour to ask adults to volunteer as mentors for 
20 days, but they did willingly. The school teachers were delighted to host this.  Parents were happy 
to have their children participate and learn.  The computer room was available.  We are now ¾ way 
through the programme with all children and mentors enthusiastically working 4 mornings per week 
at good quality language work. I really look forward to the testing results. Intuitively I can see 
reading, writing, and comprehension improvements. 

The benefits of this programme for us as a school go far beyond a group of children’s reading 
improving.  They are: 

1. Parents actively helping in the school 
2. Community members engaged in useful community work 
3. The community working together, talking, sharing 
4. The active aged helping, talking to children, younger adults 
5. Friendships, connections being made 
6. The program spreading beyond this group and building. With help from Suas staff, mentors 

are using the program on their own home computers, showing other family members and 
friends, teaching other children 

7. Mentors are encouraged to further their own personal development, engage in adult 
education 

8. Adults with poor literacy are encouraged to take up adult literacy opportunities as a result of 
talking to mentors and friends 

9. A buzz has started, asking what else can we do as a school and community to help ourselves.  
What other schemes, programmes, plans could we look at 

On behalf of the school, I wish to thank Suas for all their help. 
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St. Vincent’s Girls NS, North William Street, Dublin 1 

Name of 
Provision 

 
Intensive Literacy Support Programme using AcceleRead  AcceleWrite  
St Vincent’s Girls NS, North William Street, Dublin 1 

Aims of the 
Programme 

 

To improve reading and writing skills of participants using AcceleRead AcceleWrite  
(3rd and 4th Class)  

Target Group 

 

11 Pupils from 3rd and 4th class with low reading ability were selected to participate on the 
recommendations of the School Principal. Parental permission was secured.  

Entry Level 

 

All participants started at the beginning of the sentences e.g. the simple CVC level whatever 
their ability. This allowed pupils to learn the new principles of how the programme works and 
familiarise themselves with the keyboard whilst working with familiar phonic information.  

Length of 
Intervention 

 

The programme started on the 23/04/12 and ran until 25/05/12. (18 days in total)  

Frequency 
 

20 minutes a day x 4 days x 5 weeks ( Mon-Thurs)  

Exit Level 

 

Completion of the 18 days -along with assessment, monitoring and evaluation of pupil needs. 
Individual pupils progressed at a different rate through the sentence cards. Exit level was 
dependent on the initial phonic level of the pupil and their progress rate. 

Delivered by 

 

11 Mentors recruited from A&L Goodbody. Mentors were trained in the principles of the 
instruction technique in order to maintain fidelity to the intervention. (2.5 hours training 
session delivered to the mentors 17/04/12). 

Groupings 
 

1-1 intervention  

Monitoring 
Arrangements 

 

Every session was monitored by a representative from Suas and included session observations 
to ensure fidelity to the intervention. Daily progress was recorded by both mentor and pupil.  

Assessment 
Method 

 

Before and after the intervention assessment of ‘hard measures’ e.g. reading and spelling were 
undertaken. Both mentors and participants also filled out questionnaires at the end of the 
intervention.   
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Assessments  

11 pupils were assessed at the beginning of the programme. One pupil dropped out due to health 
reasons and was replaced. Her replacement was assessed on her entry into the programme. 11 
pupils were assessed again directly after the programme. The assessment test used is outlined 
below.  

WRAT 4 (Wide Range Achievement Test) 

The Wide Range Achievement Test (WRAT) is a brief achievement test measuring reading 
recognition, spelling, and arithmetic computation. There are two levels; level I is normed for children 
ages 5–0 to 11-11; level II is normed for children aged 12 through adults aged 64. The WRAT4 
provides two equivalent forms (Blue and Green), which enables retesting within short periods of 
time without potential practice effects that occur from repeating the same items.  

Table 5  

Dates of Assessment    

Pre-testing  20 April 2012  

Post-testing  29 May 2012  

Table 6 

Participant  Gender  Sample Age 

  Pre-test Post-test 

2A female 9y 8m 9y 9m 

2B female 9y 5m 9y 6m 

2C female 10y 7m 10y 8m 

2D female 10y 8m 10y 9m 

2E female 9y 10m 9y 11m 

2F female 9y 7m 9y 8m 

2G female  9y 6m 9y 7m 

2H female  9y 8m 9y 9m 

2I female  9y 7m 9y 8m 

2J female 10y 4m 10y 5m 

2K female 9y 7m 9y 8m 
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Table 7 
 

Sample  Days Attended  Exit Level  Colour  Card No  

2A 18 5 Pink 8 

2B 15 6 Lilac 7 

2C 18 7 Red 7 

2D 17 5 Pink 6 

2E 10 8 Gold 12 

2F 17 6 Lilac 6 

2G 18 5 Pink 10 

2H 18 4 Blue 9 

2I 18 4 Blue 9 

2J 17 5 Pink 5 

2K 15 4 Blue 10 

 
 
Table 7 demonstrates the number of days attended and gives details of the exit levels 
reached by the sample participants. No correlation exists between the exit levels attained by 
participants and their post-testing standard score.  
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Findings from the Assessments  

Standard Scores  

The figures below demonstrate the reading and spelling scores for participants using Standard 
Scores. Standard Scores are used in norm referenced assessment to compare one student's 
performance on a test to the performance of other students her age. 

 

Extremely low  = SS-<70  

Borderline  = SS-70-79  

Low Average  = SS-80-89  

Average   = SS -90-109  

 High Average  = SS-110-120. 

Superior  = SS- 120-130  

Very Superior  = SS 130< 

 
 

Figure 6: St Vincent’s Girls N.S.-Reading Assessment Results (full scale) 
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Figure 7: St Vincent’s Girls N.S.-Reading Assessment Results (magnified) 

 

 

  

  Standard Scores:  8/11 participants increased their reading scores.  
    Participant 2C increased the most (5 points)  

3/11 remained the same  
Participants 2A, 2C, 2D, &2J (lowest scores at pre-test) all improved.  
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Figure 8: St Vincent’s Girls N.S.-Spelling Assessment Results (full scale) 

 

 

Figure 9: St Vincent’s Girls N.S.-Spelling Assessment Results (magnified) 

 

Standard Scores:   2 participants 2A & 2F increased their scores 
    9 participants remained the same 
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Participants Evaluations 
 
On completion of the 18 days (average 16.5 days attendance*) the 11 participants were asked to fill 
a questionnaire. 100% of participants said they enjoyed the sessions. The table below outlines the 
aspects of the programme most enjoyed by the participants and what they disliked.  

Table 8 

What I liked What I didn’t like 

The computers and the typing Difficulty with the earphones 

The mentors  When the spellings got harder  

The colour card booklet A few mistakes on the cards 

Meeting with St Vincent’s Girls N.S. 

A meeting was held on the 18/06/12 School Principal and 4th class teacher to share the pre-test and 
post-test results with them and to receive their thoughts on the results. 

Feedback from teachers on the programme and assessments results included:  

 improvements made by participants would not have happened without the literacy support 
intervention  

 participants received invaluable time and attention from adults in a positive setting 

 participants were given access to learn about a different “culture” to their own  

 participants were given access to a variety of language they would normally not hear in their 
surroundings 

Comments from teachers of progress made by participants since completion of the programme 
included:  

 Increase in confidence in attempting to spell in front of their peers 

 Increase in confidence in reading aloud in class  

 Observation of participants breaking down words in attempting to pronounce them or spell 
them  

 Perceived major confidence boost in specific participants  

Mentors Evaluations  

Mentors were also asked to complete an online questionnaire at the end of the programme.  
10/11 mentors returned completed questionnaires. The findings include:  
 

 67% found the training very helpful 

 89% were ‘very satisfied’ with the programme as a whole 

 100% of mentors have been motivated to volunteer again  

 100% of mentors would recommend participating in this programme to a friend 
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Figure 5: How mentors rated the various aspects of the programme  

 

Mentors Testimonials  

“It was a new experience mentoring a child, getting to know the child, developing a rapport while at 
the same time keeping the appropriate distance in the interests of ensuring a proper focus on the 
objectives. It was also interesting to meet some A&L colleagues whom I had not previously had the 
opportunity to know and work with”. 

“Looking back, it would have been useful for me to have a quick chat with her teacher before we 
started, to find out a little about .... standard of literacy, her personality and tips on ways to engage 
with her/build a rapport with her. St. Vincent's is a wonderful school and a welcoming, warm 
environment. That added materially to the positive experience I had on the programme. All in all, I 
loved being part of the programme and really miss it as part of my day”. 

“I absolutely loved every minute of my experience. Sitting reading with a child has made me realise 
how important it is to spend time no matter how short that time is with children reading and the 
difference it can make. Everyone should do it”. 

“Working in an office you tend to take for granted the skills you use every day without necessarily 
realising you have these skills. Doing the mentoring made me more aware of how 
listening/communicating with someone can achieve so much. Mentoring a student and sitting 
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 reading with them gave me confidence in knowing that what I perceive as being small things like 
listening can really help other people”. 

“Definitely teaches you about patience and listening and also how with not too much higher level 
education yourself you can try to improve someone else's ability in a small way”. 

 

Meeting with Mentors and CSR Team in A& L Goodbody  

Suas Mentoring Programme team met with 8/11 mentors and CSR team in A&L Goodbody on 
19/06/12 to review the programme in order to:  

 To share the experience and learn from the challenges  

 Look forwards to improving the solution(s) we have 

 Potentially identify breakthrough ideas to increase effectiveness   

Feedback from the mentors included:  

 Prior knowledge of a participant’s specific needs would allow them to focus specifically on 
those needs  

 Emphasis on recall as part of the AcceleRead AcceleWrite Programme could not be worked 
on as “so much time was spent on the basics”  

 Monday was the worst day for participants’ performance and Wednesday was the best  

 The Computer Room was too small and crowded and that this affected participants’ 
performance  

 Identification of the spelling pattern used after recall of 4 sentences would be more 
beneficial done before recall and spelling of sentences  

 Longer duration of programme would be more beneficial and give the participant a greater 
sense of achievement/completion  

 Ability of the child to spell on the computer did not transfer when child was handwriting on 
evaluation form  
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Outcomes 

Interventions 

1. Pilot Intensive Literacy Support Interventions planned, executed and evaluated as per agreed 
project scope.  
 

2. Recruitment of Mentors  

 Target Recruited Mentor 
Type 

Detail 

St Josephs N.S. 11 11 Community  East Wall 
Community 

St Vincent’s N.S. 11 16 Corporate A & L 
Goodbody 

 
3. All sessions supervised by school representative and monitored independently by Suas 

representative.  
 

4. No HSW or child protection incidents   
 

5. All participants were assessed, using standardised testing, prior to commencement of 
intervention and on completion.  

 

Participants  

Reading Scores  

 Increased 
Scores (SS) 

Same Scores 
(no difference) 

Total 

St Josephs N.S.  9 1 10 
St Vincent’s N.S.  8 3 11 

Spelling Scores  

 Increased 
Scores (SS) 

Same Scores 
(no difference) 

Total 

St Josephs N.S.  6 4 10 
St Vincent’s N.S.  2 9 11 

 100% enjoyed participating in the interventions.  

 Teachers in St Vincent’s Girls School noted participants more confident in class on 
completion of intervention.  
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Mentors  

 100% reported that they would volunteer again  

 100% would recommend it to a friend   

 

Partners  

St Joseph’s N.S. and St Vincent’s N.S. are interested in continuing to work with Suas  

A&L Goodbody has expressed an interest in building on the relationship with Suas 
Mentoring Programme  
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Recommendations  

Participants  

Establish criteria for selection of participants to include:  

 Teacher/principal recommendation 

 Establishing that each participant’s learning/literacy needs are linked to the intervention 
content and can be met / partially met through participation  

 Good attendance record  

Mentors  

Establish criteria for selection of mentors to include:  

 Attendance at training  

 Skills required to deliver the intervention  

 Levels of commitment, patience 

 Interest in working with children  
 
Increase the provision of training for mentors to include using tools and techniques in enhancing 
literacy, building confidence and developing leadership skills. 

Resources/Location   

Provision of tablets as opposed to using in-house computer facilities would facilitate greater mobility 
and flexibility in delivering the programme 

Programme materials, i.e. colour cards to be included in one folder/booklet allowing for more 
privacy and reducing the issue of participants competing against each other  

Mentors to be provided with one card description of programme process for quick reflection  

Provision of quality of Headphones/Earphones and other computer accessories would reduce 
discomfort and distraction   

Evaluation  

Establish criteria for assessment based on participants needs/requirements. Measures could include:  

Hard Measures  

 Individual word reading  

 General reading ability  

 Reading comprehension  

 Spelling  
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Soft Measures  

 

 Auditory short-term memory  

 Visual memory  

 Self-esteem  
 
 
Evaluations to be based on the gathering of quantitative attainment data using standardised testing  

Establishment of properly defined control groups  to compare and define outputs/results  

Cost of evaluation to be included in the funding of the intervention itself  

Assessments of participants to be undertaken by professionals/schools  

 

 

 

 

 

 

 

 

Thank you for reading this report.  

The Department of Environment, Community and Local Government and the Arthur Guinness 
Fund supports Suas Mentoring programme  

  

 

 


